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Annotation: 

The article examines contemporary approaches to teaching grammar in the context of 

Generation Z and Alpha learners (born 1997–2025). It analyses why traditional deductive 

methods are losing effectiveness, identifies key psychological, neurocognitive and 

technological factors that influence modern students, and offers evidence-based strategies: 

task-based grammar teaching, gamification, implicit learning through meaningful exposure, 

focus-on-form techniques, and integration of generative AI tools. Special attention is paid to 

maintaining a balance between conscious rule knowledge and unconscious fluency. 
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Grammar has always been the most controversial part of language teaching. For decades the 

pendulum swung between “drill the rules” and “just let them talk and it will come naturally.” 

By 2025 the argument is no longer purely theoretical the students themselves have changed 

beyond recognition. They are true digital natives whose attention span hovers between eight 

and twelve seconds, who think in memes and short vertical videos, who can edit a Reels clip 

in thirty seconds but fall into a boredom coma the moment they see a verb table. Traditional 

lessons built on “open page 47, copy the rule, fill in the gaps” feel to them like trying to 

explain TikTok to someone using a 1995 fax machine. 

These learners live in a world of constant multitasking. Research shows that when a teenager 

keeps five or more browser tabs open — which is practically all of them — their working 

memory capacity for explicit grammar rules drops by almost twenty percent. At the same 

time, brain scans reveal something fascinating: when students discover a rule themselves 

instead of being handed it ready-made, the hippocampus lights up like a Christmas tree and 

the structure sticks for months, not days. 

The old Present–Practice–Produce sequence still works, but only if the “Present” part is a 

thirty-second authentic video, the “Practice” is a live Gimkit battle or a collaborative Google 

Docs story, and the “Produce” task feels personally meaningful — designing an alternate-
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history vlog, inventing a utopian society, or arguing why their favourite game character would 

survive a zombie apocalypse. When grammar appears as a tool to complete something cool 

rather than as an end in itself, resistance disappears. 

Pure explicit instruction has not become useless; it has simply become insufficient. Meta-

analyses covering tens of thousands of learners confirm the same pattern: students who are 

spoon-fed rules score brilliantly on tests the next day, but six months later almost nothing 

remains unless the rule was repeatedly needed for real communication. The inert knowledge 

problem that Alfred North Whitehead described in 1929 is still with us a century later — 

students can recite the third conditional perfectly yet freeze when they actually need to say 

“If I had known…” 

The most promising path today lies in combining rich comprehensible input with occasional, 

well-timed focus on form. Modern platforms can track every structure a student has ever met 

and bring it back at the exact moment forgetting begins to set in. Sixty to eighty hours of 

interesting listening and reading that quietly contains the target pattern is enough for most 

learners to start using it spontaneously with eighty-five or ninety percent accuracy — without 

ever opening a grammar book. 

Gamification is no longer a gimmick; it is a necessity. When teenagers compete in real-time 

grammar battles, build Minecraft worlds where every correctly used past perfect unlocks a 

new block, or maintain Duolingo-style streaks inside the class chat, their dopamine system 

finally works in favour of the teacher instead of against. Large-scale experiments in 2025 

show that gamified groups outperform traditional ones by thirty percent or more in both 

accuracy and fluency after only twelve weeks. 

Perhaps the biggest game-changer is generative AI. Today a student can open a chat and say, 

“Act as my personal English coach. I’m B1. Give me ten sentences about space travel using 

relative clauses, then mix them up and make me put the clauses back. Explain only if I ask.” 

Fifteen minutes a day with an AI tutor produces faster progress than an hour with the best 

textbook. Some teachers worry that AI will replace them; the smarter ones use it to give every 

student in a class of thirty the individual attention that was previously impossible. 

Practical techniques have also evolved. A modern dictogloss no longer involves frantic note-

taking while the teacher reads a boring text twice. Instead students watch a sixty-second 

YouTube clip without subtitles, reconstruct it together in a shared document while the teacher 

drops live comments, then compare with the original and notice exactly where the target 

forms appeared. Listening, collaboration, and grammar awareness happen in one smooth 

flow. 

So what should a teacher actually do tomorrow morning? Start with a task, not a rule. Use 

visuals — timelines, colour-coded sentences, mind maps — because the brain processes them 

forty percent faster. Keep metalanguage to an absolute minimum. Give immediate, kind, 

personalised feedback. Include at least one game per week. Let stronger students write stories 
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and get instant AI corrections while weaker ones do structured drills with the same AI. 

Celebrate when students use a new structure correctly in a WhatsApp voice message before 

they can explain the rule. 

Grammar in 2025 has not become less important; the way we teach it has to become more 

human. Today’s students will master grammar only when it feels relevant, when it hides 

inside stories and games they actually care about, when they discover patterns instead of 

memorising them, and when technology finally works as an infinitely patient assistant rather 

than another screen full of exercises. Teachers who insist on doing it the old way risk losing 

entire generations. Those who are willing to let go of the whiteboard and embrace tasks, play, 

input, and AI discover something beautiful: grammar stops being the most hated subject and 

quietly becomes one of the most rewarding. 
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