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Abstract: In the dynamic field of English as a Foreign Language (EFL) education, 

corpus-based instruction (CBI) has risen as a transformative approach, enriching language 

learning and teaching through its diverse applications and a solid theoretical grounding. In 

linguistic research, corpus linguistics involves the collection and analysis of authentic texts 

to provide evidence for describing the nature, structure, and use of languages.  

 

In the 1990s, European linguists and educators proposed the use of corpora as an 

auxiliary means for foreign language teaching. Corpus linguistics, an important branch of 

corpus studies, can serve as an auxiliary means for foreign language teaching and is 

considered an effective teaching method. Leech argues that the utilization of corpora in 

language teaching can occur in two distinct ways: either indirectly or directly. The indirect 

use of corpora refers to the application of corpus data in reference publishing, materials 

development, and language testing, such as the creation of dictionaries, syllabi, and 

teaching materials, and the construction, compilation, and selection of language tests. The 

direct use of corpora involves the integration of corpus data in the actual teaching process 

through "teaching about, teaching to exploit, and exploiting to teach". In recent years, 

corpora have also become a valuable resource in the field of language teaching and 

learning, positively impacting curriculum design, testing, and material development. It 

provides authentic language input, enables evidence-based teaching, and fosters learner 
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autonomy by offering students opportunities to scrutinize corpus data, formulate 

hypotheses, and develop rules to gain inductive insights into language. By using corpora, 

teachers can provide learners with more accurate and reliable information about language 

use and structure, while also promoting active learning and engagement. 

In addition, there is closely relationship between Corpus-Based Instruction (CBI) 

and data-Driven Learning (DDL), with both methods relying on authentic language data 

from corpora. Data-Driven Learning (DDL) involves learners directly interacting with 

corpus data to discover linguistic patterns and rules. This approach encourages inductive 

learning and fosters greater learner autonomy and analytical skills. While CBI is typically 

teacher-led, using corpus data to inform lesson content and instruction, DDL places 

learners in the role of language researchers, engaging them directly with corpus analysis to 

promote discovery-based learning. CBI leverages large-scale electronic texts (corpora) to 

support language teaching by analyzing real language usage data. By presenting examples 

of actual usage, CBI encourages learners to inductively discover language rules and 

conventions through the analysis of real contexts, leading to more effective language 

acquisition. Furthermore, integrating corpus-based approaches into language teaching has 

the potential to revolutionize grammar instruction by providing empirical evidence of 

language use. CBI enables teachers to demonstrate language features as they occur in real-

life contexts, bridging the gap between theoretical descriptions and practical usage, 

thereby enhancing learners' grammatical competence and communicative skills. The 

integration of CBI and DDL offers a comprehensive approach to language education. CBI 

provides structured exposure to authentic language use under the guidance of teachers, 

while DDL empowers learners to take charge of their own learning through corpus 

exploration and analysis. Incorporating corpus data into language teaching not only offers 

authentic examples of language use but also highlights linguistic variations and changes, 

providing learners with tools for their own linguistic investigations. Thus, CBI and DDL 

together support a more learner-centered and exploratory approach to language learning. 
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      Early research on corpus-based instruction primarily focused on vocabulary and 

lexical competence, demonstrating its effectiveness in expanding learners' vocabulary 

through authentic language data. This approach enhances lexical awareness and retention 

by exploring word meanings and collocations. Building upon this foundation, CBI has 

revolutionized grammar learning and instruction by using corpora to exemplify 

grammatical structures with real-world examples, aiding in the understanding of language 

mechanics and fostering a more intuitive grasp of grammar. Additionally, CBI has been 

shown to substantially improve students' writing abilities, particularly in academic 

contexts, by providing models of proficient language use and supporting the development 

of syntactic awareness and well-organized texts. The integration of reading materials into 

writing tasks has further bolstered language exposure and writing proficiency, highlighting 

the mutually beneficial relationship between these skills. In the realm of collocation 

learning, CBI has proven advantageous in teaching conventional word pairings, essential 

for achieving fluency and naturalness in language use. Moreover, CBI has significantly 

enhanced pragmatics and communicative competence by improving learners' ability to 

produce pragmatic routines through explicit instruction and authentic language materials. 

Furthermore, CBI fosters learner autonomy and self-directed learning by empowering 

learners to take charge of their educational journey through engaging with corpora.  

Broadly, the application of corpus linguistics in language teaching is essential for 

developing teaching materials and enhancing discourse awareness, providing a more 

empirical and autonomous approach to language learning. 

Despite the increasing research on the use of corpora in classrooms, our 

understanding of what truly happens in the classroom remains relatively lacking. Against 

this backdrop, the research method adopted a systematic literature review, conducting 

extensive searches of relevant databases and analyzing academic literature that met the 

criteria. The systematic review aims to thoroughly analyze the empirical studies on 

corpus-based instruction (CBI) in EFL classrooms, exploring research contexts, theoretical 



 

www.innovativepublication.uz  205 
 

“NAZARIY VA AMALIY FANLARDAGI USTUVOR ISLOHOTLAR            

VA ZAMONAVIY TA’LIMNING INNOVATSION YO’NALISHLARI” 

Vol.2 №6 (2025). June 

foundations, types of classroom activities, research methods, corpus tools, influencing 

factors, and the advantages and challenges of implementing CBI. It also proposes effective 

coping strategies. To establish the research context of CBI in EFL classrooms, this 

systematic review first analyzes the distribution of empirical studies across three key 

dimensions: time, geographic regions, and affiliated research institutions. These aspects 

provide insights into the evolution, global reach, and institutional support of CBI research, 

setting the stage for a deeper exploration of its theoretical foundations, classroom 

practices, and outcomes. 

        This systematic review seeks to provide a comprehensive analysis of the 

application of Corpus-Based Instruction in English as a Foreign Language classrooms. The 

analysis, addressing a series of research questions, reveals that CBI has significant 

potential for enhancing students' English proficiency, including vocabulary, grammar, 

writing, reading, and communicative skills, as well as fostering students' autonomous 

learning abilities. However, challenges and limitations in CBI implementation are also 

evident. While various classroom activities have been developed to target different skills 

and purposes, most studies predominantly focus on writing and vocabulary development 

among proficient learners in higher education. This uneven focus on specific proficiency 

levels restricts the broader application of CBI. What's more, the complexity and time-

consuming nature of corpus use necessitate initial training and support for both teachers 

and learners. This requirement may be challenging for lower-level students, who could 

struggle with understanding and analyzing data and may become overly reliant on corpus 

data. Instructional design and implementation also present challenges. In response, the 

review suggests several effective strategies to address these issues, including 

comprehensive training, simplified resources and tasks, personalized learning paths, and 

increased resource allocation. These strategies aim to enhance the effectiveness of CBI in 

EFL classrooms and improve language learning outcomes. 
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